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ASIA LITERACY HAS important implications for the development of civics and citizenship 
education (CCE) in Australian schools (ACARA, 2012; Commonwealth of Australia, 2012). In 
the new Australian Curriculum, CCE is recognised as a significant and distinct learning area 
within the Humanities and Social Sciences, and as an essential focus in Australian education 
(ACARA, 2012; MCEETYA, 2008). The aim of civics and citizenship education is to empower 
young people to be active participants in local, national, regional and global communities. 
Clearly, there are synergies with studies of Asia. In broad terms, civics involves knowledge, 
understanding and skills related to governance and the organisation of civil society. It 
encompasses the study of democracy, its origins, development, structures and processes. 
Civics prepares students to think critically about how a democratic society functions for the 
public good, as well as studies of other systems of government across 
the world. The focus of citizenship education is on developing attitudes, beliefs, values and 
skills for participation and engagement in civic life. Following Marshall (1950), this notion of 
citizenship is informed by concepts such as rights and responsibilities, participation and 
representation, as well as social values and community involvement. We address the notion 
of practising citizenship in multi dimensional ways (McLaughlin, 2006) and explore how 
citizenship education and Asia literacy can mutually reinforce each other through ‘critical 
citizenship’ teaching and learning, aiming for transformative approaches to education 
(Dejaeghere & Tudball, 2007; Henderson, 2010; Tudball & Henderson, 2013). We see civics 
and citizenship as a curriculum area requiring whole school approaches, experiential 
pedagogy and strong connections with Asia literacy. 
 
The Shape of the Australian Curriculum: Civics and Citizenship (ACARA, 2012) that has guided 
the writing of the civics and citizenship curriculum recognises the importance of an Asian 
focus. CCE “will enable students to explore the significant contribution that  the peoples and 
cultures of the Asia region make to our political, social and economic world and the impact 
that Australia’s involvement in the region has upon Asian societies” (ACARA, 2012, p. 18). 
 
Civics and citizenship experiences can deepen awareness of Asia in both cognitive and 
dispositional ways. As Dejaeghere and Tudball (2007) argue, “CCE in its maximal form should 
develop students’ understanding of key societal issues … and the development of critical 
skills that matter for citizens in a globalizing world” (p. 54). In his seminal work Democracy 
and Education, Dewey (1916), emphasised experiential teaching and learning, arguing that 
the starting point for all learning, whether formal or informal, must be the emergent 
understanding of learners in contexts which are relevant to them. Dewey (1916) developed 
approaches to real-life problem solving that emphasised working in a community of enquiry 
based in action, and forging a shared understanding as a basis for future action. 
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Citizenship education can realise these kinds of authentic and purposeful opportunities to 
foster understanding of Asia. It can ensure connections to ‘civic literacy’ and understanding 
of contemporary issues that extend beyond national borders, into the region, so young 
Australians can be active citizens and participants in the 21st century. However, for Asia 
literacy to be authentic, an overgeneralised view of Asia must be avoided. Young people 
need to encounter a dynamic and critical view of knowledge and intercultural 
understanding, so they can appreciate the diversity of the region and understand and 
embrace difference (Rizvi, 1997). Critical citizenship encompasses a range of dimensions and 
draws from Westheimer and Kahne’s (2004) study of three forms of citizenship, viz 
responsible, participatory and justice-oriented. To address these goals of citizenship, both 
knowledge and participation are required to empower learners by helping them to 
understand the underlying causes of social problems and positive future possibilities. 
 
Multiple strategies can be utilised in civics and citizenship teaching and learning for students 
to investigate and engage with matters of mutual concern to Australia and the region. These 
include challenges we will increasingly share such as two-way trade, the impact of 
deforestation, climate change, and the illicit trafficking in people, armaments and drugs. 
In this way, civics and citizenship provides both authentic and futures-oriented learning 
about Asia. 
 
Younger learners can begin to understand how people from across Asia have varied beliefs, 
ethnicities, histories, cultures and life pathways. They can often gain this through local 
experiences within schools or communities, where family members can share stories, or 
through developing personal links with students in schools in their neighbourhood. At a 
primary school in the Yarra Valley, Victoria, children travelled less than an hour to a school 
in Box Hill with a high population of children from across Asia. They visited markets in the 
area that sell products and foods vastly different from their own cultural experiences. 
Through this ‘Asia at home’ style of learning and shared art activities focused on the theme 
of understanding identity and belonging, the children constructed a greater sense of 
themselves while also increasing their Asia literacy. Such intercultural dialogue in the 
primary years provides opportunities for students to experience ‘reciprocity’, which is 
crucial to fostering Asia literacy (Henderson, 2010). Such formative experiences in 
citizenship education prepare young learners for people-to-people “collaboration and 
cooperation ... based on trust, mutual respect and understanding” advocated in the White 
Paper (Commonwealth of Australia, 2012, p. 251) as critical for Australia’s regional 
citizenship. Citizenship education cannot be deferred until these children are adults. They 
are citizens now and need to begin to understand their civic rights and responsibilities and 
varied identities. 
 
Critical citizenship approaches can develop students’ knowledge and understanding of key 
societal issues, and their ability to participate as active citizens in multiple communities in a 
globalising world (Kennedy, 2003; O’Loughlin, 1997; Tudball, 2005). In the outer Melbourne 
suburb of Ringwood, teachers in the Maroondah cluster of secondary colleges recognised 
that in their schools and wider community there was a growing need to develop student 
awareness and understanding of cultural diversity. The need to implement specific 
strategies to build positive relationships between members of different cultures increased 
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with the arrival of new refugees from the Asian region, including Mynamar and Sri Lanka. As 
part of the federal Department of Education, Employment and Workplace Relations 
(DEEWR) (2009) Values Education Good Practice in Schools two-stage project, the school 
developed a student led ‘Youth Voice: Fostering Inclusiveness, Respect and Tolerance’ 
project (Commonwealth of Australia, 2011). 
 
This project involved the students in a series of classroom and co-curricular activities, one of 
which was a community forum. The classroom activities focused students on deciding what 
they believed were important values for developing a connected and inclusive community. 
At the community forum students and their parents from diverse backgrounds worked 
together to decide what intercultural learning meant. Learning activities stimulated thinking 
and discussion about identity and belonging, and challenged misconceptions about different 
cultures. Local community members, several refugees and a Filipino ‘rapper’ were involved 
in the forum and shared their stories with small, non-threatening groups. Participants in 
these groups then developed posters to illustrate the discussion that had taken place and 
what they had learnt. A group of students also presented a report about their work on a 
community radio station. The Youth Voice project illustrated the power and capacity of 
young people, as participatory and active citizens, to change community attitudes and 
achieve transformative learning. This is precisely the kind of learning anticipated by the 
National Statement on Asia Literacy in Australian Schools (AEF, 2011), which contends that 
young Australians who “possess a regional and global mindset and skill-set” will be able to 
build “a creative, prosperous and socially cohesive Australia and develop harmonious 
regional and global communities that can work together to resolve the issues that affect us 
all” (p. 4). 
 
Students and teachers can be proactive agents of change through their involvement in 
experiential learning for Asia literacy in the public sphere. In many schools, students are 
involved in citizenship programs promoted by non-government organisations including 
Amnesty International, World Vision and Care Australia. These programs encourage young 
people to take action on human rights issues in Australia and the region. They reflect the 
aims of international education reaffirmed by the 1996 UNESCO declaration, that students 
should develop, 
 
 the ability to value freedom and the civic responsibility that goes with it, … the 
convergence of ideas and solutions to strengthen peace … and, feelings of 
solidarity and equity at national and international level. (Hill, 2006, p. 99) 
 
National education policy places engagement with Asia as an urgent priority for schools. The 
achievement  of this goal necessitates studies of Asia through a lens of citizenship 
education, in order to ensure that Asia literacy is achieved in multiple ways. 
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